
 

 

 
Silas Herbert Hunt filling out forms in the office of the dean of the University of Arkansas School of Law; 

February 2, 1948. With him are Harold Flowers (right) and Wiley Branton. 
Courtesy of the Arkansas State Archives and the Encyclopedia of Arkansas History & Culture. 
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Introduction 

This curriculum packet is provided in conjunction with a screening of the film I Am Not 

Your Negro, at the Arts & Science Center for Southeast Arkansas. Magnolia Pictures 

(film distributor) describes the film as follows: 

Master filmmaker Raoul Peck envisions the book James Baldwin never finished, 

Remember This House. The result is a radical, up-to-the-minute examination of 

race in America, using Baldwin’s original words and flood of rich archival 

material. I Am Not Your Negro is a journey into black history that connects the 

past of the Civil Rights movement to the present of #BlackLivesMatter. It is a film 

that questions black representation in Hollywood and beyond. And, ultimately, by 

confronting the deeper connections between the lives and assassination of 

Medgar Evers, Malcolm X and Martin Luther King Jr., Baldwin and Peck have 

produced a work that challenges the very definition of what America stands for. 

Magnolia Pictures offers educator resources for this film, which are listed in the 

Additional Resources section of this packet. This curriculum packet is intended as a 

supplemental guide for educators to make regional connections to Southeast 

Arkansas’s history with the Civil Rights Movement and desegregation in higher 

education. The intended grade levels are 7-12, and the activities can easily be scaled 

up or down for the students’ learning level and the amount of time available. 
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Instructional Guidelines 

Grade Levels 

7-12 

 

Essential Questions 

What are primary sources, and how are they used? 

How was desegregation viewed 1940s Arkansas? What are the connections between 

regional desegregation efforts and national events in 1940s America? 

What differences and similarities can we identify between the 1940s and current events 

in regards to race? Was the Civil Rights Movement in the 20th century effective at 

ending racial inequities? 

 

Objectives 

Students understand the definition, purpose, and limitations of primary source analysis. 

Students practice primary source analysis to deepen their understanding of regional 

Civil Rights Movement history. 

Students make connections between historical and current events in regards to the 

status of race in America. 

 

Relevant Arkansas Curriculum Frameworks 

H.7.AH.7-8.1 Evaluate ways that historical events in Arkansas were shaped by 

circumstances in time and place. 

H.7.AH.7-8.8 Analyze social, economic, and political effects of the Civil Rights 

Movement on various regions in Arkansas from multiple perspectives (e.g., integration, 

state legislation). 

Era5.5.AH.9-12.4 Analyze the social, economic, and political effects of the Civil Rights 

Movement in various regions of Arkansas using primary and secondary sources from 

multiple perspectives (e.g., segregation; voting; integration of Fayetteville, Hoxie, and 

Little Rock School Districts; federal and state legislation). 
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Era9.6.USH.1 Analyze the roles of individuals, groups, and the government in securing 

civil rights during the mid-20th century using a variety of primary and secondary sources 

(e.g., minorities, women, NAACP, federal court cases, legislation, Twenty-fourth 

Amendment). 

SC.5.AAH.3 Analyze social, economic, and political actions of African Americans in the 

early 20th century (e.g., migration, military desegregation, civil rights organizations, 

social organizations, political organizations, labor unions). 

IE.6.AAH.1 Analyze the various influences of African Americans on political change 

during the mid-1900s using primary and secondary sources (e.g., feminism, civil rights 

organizations, political organizations, and labor unions, military). 

IE.6.AAH.2 Examine the various influences of African Americans on social change 

using primary and secondary sources from multiple perspectives (e.g., migration, 

feminism, military, social organizations). 

IE.6.AAH.3 Examine various ways African Americans participated in the Civil Rights 

Movement and the effects of their actions using a variety of primary and secondary 

sources (e.g., sit-ins, boycotts, marches, speeches, music, methodologies, 

organizations). 

JU.7.AAH.1 Analyze the impact of African Americans on the arts (e.g., music, art, 

dance, theater, new media, movies, literature). 

JU.7.AAH.2 Identify unresolved social, economic, and political challenges for African 

American men and women from 1970 to the present using a variety of sources 

representing multiple perspectives. 

JU.7.AAH.3 Identify new social, economic, and political challenges for African 

Americans using a variety of sources representing multiple perspectives. 
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Activity 1: Working with Primary Sources 

Students are introduced to primary sources and critically evaluate the strengths and 

weaknesses of various types of sources. 

Adapted from various lesson plans, see reference list. 

 

Materials 

Photocopies of worksheet (see page 20) 

Photocopies of primary sources, or web access for students (see instructions below) 

 

Definitions 

Primary source: A document or object that was created by an individual or group as part 

of their daily lives. Primary sources include birth certificates, photographs, diaries, 

letters, embroidered samplers, clothing, household implements, and newspapers. 

First person testimony: The account of a person who actually participated in an event. 

Examples are oral history interviews, diaries, letters, photographs and drawings of 

events, and court testimony of an eyewitness. 

Secondary source: Summaries, second-hand accounts, and analyses of events created 

by someone who did not witness the event, but may have read or heard about it. 

Examples may include: books or articles written on a topic, artworks depicting an event, 

letters or diaries recounting a version of events told to the author by another source. 

Second person or hearsay testimony: An account repeated by someone who did not 

actually participate in the event. Examples are newspaper accounts from interviews of 

observers, letters that repeat a story told to the writer, drawings based on other people’s 

observations, or a book written about a topic. 

Mixed sources: A document that is a primary source may contain both first person 

testimony and second hand testimony. An example would be a diary entry that records 

a person’s eyewitness observations of an event (first person testimony) but also 

contains additional stories told to the writer by a family member (second hand 

testimony). Newspapers often contain a mixture of first and second hand accounts. 

Note: The same document can be a primary and secondary source, depending upon 

the question you ask. For example, consider a newspaper’s account of Silas Hunt’s 
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admission to the University of Arkansas School of Law that includes unattributed 

accounts of what happened. This source contains second hand testimony, if your 

question is what exactly happened on the University campus that day. But if your 

question is how people in Arkansas heard about Silas Hunt’s admission and what did 

they hear, then the newspaper is a primary source for answering that question. 

 

Activity Plan 

40 minutes, or adjust as needed 

If your classroom has internet access, have the students practice their research skills by 

finding sources online using the directions below. If students do not have internet 

access, gather and print the sources yourself. 

Begin by asking students to imagine that a historian twenty years in the future has been 

commissioned to write a history of their school at the present time. To make this 

exercise more concrete, you may choose an event students are familiar with, such as a 

recent athletic season or school activity.  What type of information might this historian 

use to write an account of everyday life at their school? Answers will vary, but students 

will probably conclude that a historian could use a variety of sources, including 

interviews, newspaper articles, photographs, books, and other documents. Have a 

student volunteer record their responses on a whiteboard or poster paper. 

Have the students read over the list of sources they have created. Ask them to think 

about how a local newspaper article about a school event published a week later differs 

from a student participant’s diary entry about the event. Answers will vary, but students 

will generally conclude that the diary entry is “closer” to the event than the local 

newspaper account because it reflects the thoughts and memories of a person who was 

actually there. Tell your students that historians use a variety of sources like these and 

must evaluate the relative strengths of the sources before drawing their own 

conclusions. 

Be sure to explain the definitions of primary, secondary, and mixed sources, and that a 

source can be primary or secondary depending on the question you are asking. 

Break students into small groups and pass out worksheets. Pass out photocopies of 

primary sources or provide instructions on how to find sources from the following 

websites: 

 http://memory.loc.gov/ammem/mcchtml/corhome.html 

http://memory.loc.gov/ammem/mcchtml/corhome.html
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Click “Search by keyword.” Search for “civil rights” and use drop down to select 

“Match this exact phrase.” Choose a source from results. 

 https://timesmachine.nytimes.com/browser 

(NY Times subscription required; digital subscriptions available to individual 

educators from $1.50/week). 

Click the search icon in the top right corner. Change the date range to January 1, 

1930 – December 31, 1970 (or any other date range suitable for your current 

curriculum). Search for “civil rights.” Choose a source from the results. 

 https://news.google.com/newspapers?hl=en 

Search for “civil rights 1948” (or any other year suitable for your current 

curriculum). Choose a source from the results. 

Give the following instructions for students: 

In your assigned groups, look at, read, and analyze your source documents 

carefully. Answer the questions listed on your worksheet as a group, using 

evidence from the documents to support your answers. 

Once students have thoroughly read and analyzed their sources and completed their 

worksheets, bring the class together for a large discussion. Have each group share a 

summary of their source and the answers they found. Begin a group discussion with the 

following questions: 

 Why do many historians begin researching an event with secondary sources? 

What can secondary sources provide that primary sources generally don’t 

include? 

 What are the limitations of using secondary sources alone? What if you only 

used primary sources? 

 What makes every primary source unique? 

 Can you always rely on primary sources for accuracy? Can eyewitnesses 

make a mistake? What about an eyewitness who records his or her 

recollections several years after an event — will that make a difference? 

Sometimes people are very biased in their account of an event or of another 

individual. How can you separate opinion from fact in history? 

 Many primary sources are written documents like letters, diaries, and legal 

documents. But many people in American history did not leave records like 

that. For example, because slaves were not allowed to read or write, their 

eye-witness accounts are quite rare. How does this affect our understanding 

of history? What or who gets left out? 

https://timesmachine.nytimes.com/browser
https://news.google.com/newspapers?hl=en
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 If a historian cannot find written primary sources, what other sources can she 

or he look for? What about buildings, archeological finds, artwork, or craft 

tools? What do these types of objects tell us about the past? What do they 

leave out? 

If appropriate, students can also be assigned a short essay on their document or the 

group of documents with these instructions: 

Critically evaluate the primary sources, providing support for your points. 

Evaluate such issues as the reliability of early accounts during a crisis, the 

reliability of different forms of evidence, the impact of personal accounts on our 

understanding of history, and the impact of visual evidence on our understanding 

of history. 
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Activity 2: Primary Source Analysis 

Students apply their new knowledge about using primary sources and engage in a close 

reading of newspaper articles on the desegregation of the University of Arkansas 

School of Law.  

Adapted from various lesson plans, see reference list. 

 

Materials 

Photocopies of worksheet (see page 21) 

Photocopies of primaries sources (see pages 22-35) 

 

Background Information 

This background information can be used to formulate a brief introductory lecture, or 

can be provided to the students to read themselves. 

Introduction to ‘He Founded a Movement’: W. H. Flowers, the Committee on Negro 

Organizations and the Origins of Black Activism in Arkansas, 1940-1957, by John Kirk 

(see Additional Resources at the end of this packet for more information): 

 In recent years civil rights historians have begun to move beyond the 

exploration of national events, figures and organizations, which much of the initial 

body of literature addressed, towards a probing of local developments, assessing 

their impact upon the dramatic social upheavals taking place between the mid-

1950s and mid-1960s in American society. Works like Robert J. Norrell’s study 

on the civil rights struggle in Tuskegee, Alabama, and William Chafe’s on 

Greensboro, North Carolina, have helped set a new agenda of issues for other 

scholars to follow up on. In particular, the growing number of community studies 

have highlighted the inadequacy of the existing chronology of the civil rights 

movement. Tracing the origins of black protest back into the 1930s and 1940s, 

they have stressed that an understanding of developments in those decades in 

fundamental to fully comprehending the changes that occurred in later years. 

 

Introduction to Desegregating the University of Arkansas School of Law: L. Clifford 

Davis and the Six Pioneers, by Judith Kilpatrick (see Additional Resources at the end of 

this packet for more information): 
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 The first African-American student admitted to the University of Arkansas 

after Reconstruction was Silas H. Hunt, who enrolled at the School of Law in 

January 1948. That simple fact, and the university’s story of how this early 

instance of desegregation was achieved, have been related in prior articles and 

books. Less well-known to students of civil rights or Arkansas history are the 

stories of some other African-American pioneers—one who preceded Silas Hunt 

in challenging segregation at the law school and five who quickly followed in 

Hunt’s footsteps. 

 By admitting Silas Hunt, the University of Arkansas intended to forestall a 

suit. Robert A. Leflar, the dean who admitted Hunt, was concerned that the 

university’s reputation and relations between African-American and white 

Arkansans would be harmed by such a suit. The United States Supreme Court 

had decided in 1938 that, in absence of a state-supported black law school, the 

University of Missouri must admit an African-American, Lloyd Gaines, to its 

School of Law. Two other suits, against the University of Oklahoma School of 

Law and the University of Texas School of Law, were in progress. Leflar’s 

concerns were valid, then, since Arkansas, too, lacked a black law school. All 

three cases had been brought by the National Association for the Advancement 

of Colored People (NAACP) as part of its attack on the “separate but equal” 

doctrine established in 1896 by the Supreme Court in Plessy v. Ferguson. 

 Leflar had to convince the university’s board of trustees, its incoming 

president, and Arkansas governor Ben Laney that desegregation, at least at the 

graduate level, was inevitable. His argument succeeded, but it depended on the 

school maintaining a form of internal segregation. African-American students 

would be taught in a separate classroom, work in a separate study room, and not 

have direct access to the library or use of the school’s student bathrooms. As 

much as possible, the rituals of segregation would apply. 

 

Activity Plan 

40 minutes, or adjust as needed 

Begin by having the students define primary, secondary, and mixed sources. If students 

have not been introduced to these terms yet, briefly define them. Facilitate a brief 

discussion about the strengths and weakness of different types of sources. 

Provide a brief introduction to the topic of this activity: the desegregation of the 

University of Arkansas School of Law. Use the background information to formulate a 

brief lecture, or provide the excerpts for the students to read themselves. 
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Break students into small groups and pass out worksheets and photocopies of primary 

sources. There are four articles and two additional pages from the Arkansas Gazette on 

February 4th, 1948. Give each group photocopies of one of the following groupings:  

 “NEGRO ARRIVES ON CAMPUS TO ENTER U. OF A.” 02/03/1948 Arkansas 

Gazette and “NO STIR AS NEGRO ENTERS UNIVERSITY” 02/04/1948 

Arkansas Gazette, plus the two additional pages from the 02/04/1948 Arkansas 

Gazette 

 

 “SEGREGATION OF RACES TO STAY, SAYS GOVENOR” 02/01/1948 

Arkansas Gazette, plus the two additional pages from the 02/04/1948 Arkansas 

Gazette 

 

 “PLAN TO ADMIT SOME NEGROS TO UNIVERSITY” 02/03/1948 Twice-A-

Week Gazette, plus the two additional pages from the 02/04/1948 Arkansas 

Gazette 

Each group should read their assigned article(s) closely, scan the rest of the paper for 

contextual information, and scan the additional pages of the February 4th, 1948 

Arkansas Gazette. 

Once students have thoroughly read and analyzed their sources and completed their 

worksheets, bring the class together for a large discussion. Have each group share a 

summary of their answers on the worksheet. Begin a group discussion with the following 

questions: 

 What do these documents tell you about the Civil Rights Movement in mid-

20th century Arkansas? Or America? 

 How do you think people felt about desegregation in Arkansas, based on the 

tone and content of these documents? Do you think many people felt the 

same way, or did many people feel differently? 

 One of the editorial commentaries on President Truman’s civil rights 

proposals (including anti-lynching and anti-discrimination) quotes an Alabama 

paper as saying that “[Truman] is trying to buy Northern votes with contempt 

for Southern customs.” How does describing lynching and discrimination in 

this way, as Southern customs, reflect some Southerners’ views? How can 

the language that people use to describe discrimination affect how justifiable 

we think it is? 

 How does studying these documents differ from reading a chapter on the Civil 

Rights Movement in a textbook? 
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 Why is it important/valuable to look at primary sources? How do primary 

sources help you understand history?  

 Does one form of evidence shed light on other forms of evidence? 

 Does one document help you evaluate the quality of the information in 

another document? 

 When you combine these primary sources, is the whole greater than the sum 

of its parts? 

 How can diaries/letters/photographs/newspapers be used to learn about 

history? 

 How can you use contemporary materials to become aware of the historic 

events that you are a part of? What can you learn from writing a diary? Taking 

a series of photographs? Saving articles on a topic from a newspaper? 
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Activity 3: Connections between Past & Present 

Students investigate connections between the primary sources from previous activities 

with current events. 

Adapted from various lesson plans, see reference list. 

 

Materials 

Photocopies of historical primary sources (see pages 22-36) 

Photocopies of contemporary primary sources, or web access for students (see 

instructions below) 

Poster paper 

Writing utensils 

 

Definitions 

Explicit: Clearly stated so there is no room for confusion or questions. 

Implicit: Implied or suggested, but not clearly stated. 

Inference: A conclusion made based on both information/evidence and reasoning. 

Discrimination: A negative action or attitude directed against an individual, a group, a 

race, or their supposed characteristics. 

Inequity: Injustice or unfairness, favoritism or bias. 

Equality vs. Equity: Equality is giving everyone the same thing, or treating everyone the 

same. Equity is giving everyone what they need to be successful, which may be more or 

less based on individual capabilities, social and cultural differences, and structural and 

systemic discrimination and entrenched inequalities. The following visual is a useful 

teaching aid. A brief blog post on equity versus equality in education can be found here: 

https://edtrust.org/the-equity-line/equity-and-equality-are-not-equal/ 

 

https://edtrust.org/the-equity-line/equity-and-equality-are-not-equal/
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Based on a design by Craig Froehle, this graphic has undergone many iterations and adaptations. This 

version is from an article on possible redesigns of the original image, available at 

http://culturalorganizing.org/the-problem-with-that-equity-vs-equality-graphic/ 

Activity Plan 

40 minutes, or adjust as needed. 

If your classroom has internet access, have the students practice their research skills by 

finding sources online using the directions below. If students do not have internet 

access, gather and print the sources yourself. 

Begin by having the students recap the desegregation of University of Arkansas School 

of Law (see previous activity). Facilitate a brief discussion about the ways students, 

university faculty and administration, and community members viewed desegregation, 

as well as President Truman’s civil rights proposals. 

Explain that students are going to be comparing race relations in America between the 

past and present, using primary sources as a lens for their investigation. Ask the 

students to define explicit, implicit, and inference, and help them as needed to clarify 

these terms; it may be helpful to record the definitions on a whiteboard. 

http://culturalorganizing.org/the-problem-with-that-equity-vs-equality-graphic/
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Break students into small groups and pass out poster paper. Pass out photocopies of 

primary historical sources and contemporary sources; each group should have enough 

sources for each student to read one or two sources. Alternatively, students may access 

the contemporary sources themselves using the following links or search prompts. The 

following sources vary in length and reading level, and some of the sources related to 

Ferguson and Charlottesville contain graphic images and strong language; quickly scan 

these sources and select the ones most appropriate for your classroom. 

 http://www.epi.org/publication/modern-segregation/, or search “Economic Policy 

Institute Modern Segregation.” 

 https://www.theatlantic.com/politics/archive/2017/06/the-fight-for-health-care-is-

really-all-about-civil-rights/531855/, or search “The Atlantic The Fight for Health 

Care Has Always Been About Civil Rights.” 

 https://www.theatlantic.com/politics/archive/2016/05/americas-health-

segregation-problem/483219/, or search “The Atlantic America's Health 

Segregation Problem.” 

 https://www.usnews.com/news/articles/2016-05-17/after-brown-v-board-of-

education-school-segregation-still-exists, or search “US News More Than 60 

Years After Brown v. Board of Education, School Segregation Still Exists.” 

 https://www.npr.org/sections/ed/2017/01/16/509325266/how-the-systemic-

segregation-of-schools-is-maintained-by-individual-choices, or search “NPR How 

The Systemic Segregation Of Schools Is Maintained By 'Individual Choices'.” 

 https://www.theatlantic.com/education/archive/2014/11/modern-day-segregation-

in-public-schools/382846/, or search “The Atlantic Modern-Day Segregation in 

Public Schools.” 

 http://www.bbc.com/news/world-us-canada-30193354, or search “BBC Ferguson 

unrest: From shooting to nationwide protests.” 

 https://www.newyorker.com/magazine/2015/08/10/the-cop, or search “The New 

Yorker The Cop Darren Wilson.” 

 https://www.nytimes.com/2015/03/05/us/darren-wilson-is-cleared-of-rights-

violations-in-ferguson-shooting.html?_r=0, or search “New York Times Darren 

Wilson Is Cleared of Rights Violations in Ferguson Shooting.” 

 https://www.washingtonpost.com/politics/running-transcript-obamas-remarks-on-

ferguson-mo-and-iraq/2014/08/18/ed29d07a-2713-11e4-86ca-

6f03cbd15c1a_story.html?utm_term=.9907242dabab, or search “Washington 

Post Full Transcript: Obama’s remarks on Ferguson, Mo. and Iraq.” Start reading 

about halfway through transcript, at “I also want to address the situation in 

Ferguson, Missouri...” 

http://www.epi.org/publication/modern-segregation/
https://www.theatlantic.com/politics/archive/2017/06/the-fight-for-health-care-is-really-all-about-civil-rights/531855/
https://www.theatlantic.com/politics/archive/2017/06/the-fight-for-health-care-is-really-all-about-civil-rights/531855/
https://www.theatlantic.com/politics/archive/2016/05/americas-health-segregation-problem/483219/
https://www.theatlantic.com/politics/archive/2016/05/americas-health-segregation-problem/483219/
https://www.usnews.com/news/articles/2016-05-17/after-brown-v-board-of-education-school-segregation-still-exists
https://www.usnews.com/news/articles/2016-05-17/after-brown-v-board-of-education-school-segregation-still-exists
https://www.npr.org/sections/ed/2017/01/16/509325266/how-the-systemic-segregation-of-schools-is-maintained-by-individual-choices
https://www.npr.org/sections/ed/2017/01/16/509325266/how-the-systemic-segregation-of-schools-is-maintained-by-individual-choices
https://www.theatlantic.com/education/archive/2014/11/modern-day-segregation-in-public-schools/382846/
https://www.theatlantic.com/education/archive/2014/11/modern-day-segregation-in-public-schools/382846/
http://www.bbc.com/news/world-us-canada-30193354
https://www.newyorker.com/magazine/2015/08/10/the-cop
https://www.nytimes.com/2015/03/05/us/darren-wilson-is-cleared-of-rights-violations-in-ferguson-shooting.html?_r=0
https://www.nytimes.com/2015/03/05/us/darren-wilson-is-cleared-of-rights-violations-in-ferguson-shooting.html?_r=0
https://www.washingtonpost.com/politics/running-transcript-obamas-remarks-on-ferguson-mo-and-iraq/2014/08/18/ed29d07a-2713-11e4-86ca-6f03cbd15c1a_story.html?utm_term=.9907242dabab
https://www.washingtonpost.com/politics/running-transcript-obamas-remarks-on-ferguson-mo-and-iraq/2014/08/18/ed29d07a-2713-11e4-86ca-6f03cbd15c1a_story.html?utm_term=.9907242dabab
https://www.washingtonpost.com/politics/running-transcript-obamas-remarks-on-ferguson-mo-and-iraq/2014/08/18/ed29d07a-2713-11e4-86ca-6f03cbd15c1a_story.html?utm_term=.9907242dabab
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 https://www.washingtonpost.com/graphics/2017/local/charlottesville-

timeline/?utm_term=.908409ebf28f, or search “Washington Post Recounting a 

day of rage, hate, violence and death.” 

 http://time.com/charlottesville-white-nationalist-rally-clashes/, or search “Time 

Unrest in Virginia.” 

Students are going to create two lists on their poster paper; have one student per group 

divide their poster paper in half and label each section “Inequity Then” and “Inequity 

Now.” Tell students that they will be creating lists of discrimination or inequities that 

African Americans face. Ask the students to define discrimination and inequity, and help 

them as needed to clarify these terms; it may be helpful to record the definitions on a 

whiteboard. 

Instruct students to conduct a close reading of their sources and to identify 

discrimination or inequities that African Americans face, and record these items on their 

own notebooks.  Students should read quietly and work on their own list of examples for 

about fifteen minutes (adjust as needed based on the students’ reading speed and 

focus). The examples of discrimination or inequity can be explicitly or implicitly 

referenced in the texts. Students may use their existing knowledge to help identify their 

lists of discrimination or inequity, but they should be able to find an explicit or implicit 

connection to one of the texts, and explain the foundation for their inference. 

Once students have had a chance to read and write down their thoughts individually, 

instruct them to share their lists with their groups and consolidate their ideas on the 

groups’ poster papers. 

Once each group has a few items on each list, bring the classroom together for a large 

discussion. Have each group share their lists. Begin a group discussion with the 

following questions: 

 Was this task difficult, or easy? What made it difficult/easy? 

 Did you draw from any other knowledge you may already have? What kind of 

knowledge? Where did you get that knowledge? Would that knowledge be 

available to a historian in the future (i.e., is it recorded somewhere)? 

 How are the past and present similar, in terms of race relations in America? How 

have things changed? 

 Segregation has been nominally ended in America, but African Americans still 

experience segregation-like circumstances; what are some examples of 

inequitable access to opportunities or services that African Americans 

experience? 

https://www.washingtonpost.com/graphics/2017/local/charlottesville-timeline/?utm_term=.908409ebf28f
https://www.washingtonpost.com/graphics/2017/local/charlottesville-timeline/?utm_term=.908409ebf28f
http://time.com/charlottesville-white-nationalist-rally-clashes/
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 Why do you think inequitable access to education, healthcare, and other services 

or opportunities for African American communities still exists today? What factors 

play a role in these inequities? Who are the people, or what are the systems, that 

play a role in perpetuating these inequities? Do you think it is conscious and 

deliberate, or unconscious and “it just happens?” 

 Who is responsible for making changes to address inequities? What can 

someone like you (a minor) do to address inequities in your social circle, your 

community, and your nation? 
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Additional Resources 

Related Lesson Plans 

 

 Educator resources for I Am Not Your Negro available at 

http://www.magpictures.com/iamnotyournegro/share/ 

 

 “Preserving the Past with Oral History,” a lesson plan for conducting an oral 

history interview created by the Arkansas Historic Preservation Program. 

Available to download at http://www.arkansaspreservation.com/Learn-

More/Teaching-Materials/teaching-materials-home 

 

Further Reading 

Articles from the Encyclopedia of Arkansas History & Culture: 

 Silas Herbert Hunt http://www.encyclopediaofarkansas.net/encyclopedia/entry-

detail.aspx?search=1&entryID=1676  

 

 William Harold Flowers 

http://www.encyclopediaofarkansas.net/encyclopedia/entry-

detail.aspx?search=1&entryID=1647  

 

 Wiley Austin Branton, Sr. 

http://www.encyclopediaofarkansas.net/encyclopedia/entry-

detail.aspx?search=1&entryID=1598  

 

 George Howard, Jr. http://www.encyclopediaofarkansas.net/encyclopedia/entry-

detail.aspx?search=1&entryID=3714  

See also Arkansas Online article, “Howard, first black federal judge in Arkansas, 

dies at 82” http://www.arkansasonline.com/news/2007/apr/21/howard-first-black-

federal-judge-arkansas-dies-aat/?print  

 

 Student Nonviolent Coordinating Committee (SNCC) 

http://www.encyclopediaofarkansas.net/encyclopedia/entry-

detail.aspx?search=1&entryID=4773  

Kilpatrick, J. (2009). Desegregating the University of Arkansas School of Law: L. Clifford 

Davis and the Six Pioneers. The Arkansas Historical Quarterly, 68(2), 123-156. 

http://www.magpictures.com/iamnotyournegro/share/
http://www.arkansaspreservation.com/Learn-More/Teaching-Materials/teaching-materials-home
http://www.arkansaspreservation.com/Learn-More/Teaching-Materials/teaching-materials-home
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=1676
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=1676
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=1647
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=1647
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=1598
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=1598
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=3714
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=3714
http://www.arkansasonline.com/news/2007/apr/21/howard-first-black-federal-judge-arkansas-dies-aat/?print
http://www.arkansasonline.com/news/2007/apr/21/howard-first-black-federal-judge-arkansas-dies-aat/?print
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=4773
http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?search=1&entryID=4773
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Kirk, J. (2014). Race and ethnicity in Arkansas: New perspectives. Fayetteville, 

Arkansas: University of Arkansas Press. 

Race and Ethnicity in Arkansas, especially chapters 4 and 7: “Sundown Towns: 

Racial Cleansing in the Arkansas Delta,” by Guy Lancaster, and “Empowering 

Families: African American Home Demonstration Agents in Arkansas, 1913-

1965,” by Cherisse Jones-Branch. 

Ward, B., Badger, Anthony J, & Martin Luther King, Jr., Memorial Conference on Civil 

Rights Race Relations. (1996). The Making of Martin Luther King and the Civil 

Rights Movement. Washington Square, N.Y.: New York University Press. 

The Making of Martin Luther King and the Civil Rights Movement, especially 

chapter 2:  “'He founded a movement': W.H. Flowers, the committee on Negro 

organizations and the origins of Black activism in Arkansas, 1940-57,” by John 

Kirk. 

 

 

References 

 

Smithsonian National Museum of American History. Our Story: Students “Sit” for Civil 

Rights. http://amhistory.si.edu/ourstory/pdf/freedom/LunchCounter_Headlines.pdf 

 

Smithsonian National Museum of American History. Slave Life and the Underground 

Railroad: Document Detective. 

http://amhistory.si.edu/ourstory/pdf/slavelife/slave_detective.pdf 

 

Smithsonian National Air and Space Museum. African Americans in Aviation: The 

1940s—A Decade of Change. https://airandspace.si.edu/files/pdf/explore-and-

learn/teaching-posters/bw_teaching_poster.pdf 

 

Smithsonian Office of Education and Smithsonian Institution Libraries. From Smithson 

to Smithsonian: The Birth of an Institution. 

http://www.sil.si.edu/Exhibitions/Smithson-to-Smithsonian/lesson1.pdf 

 

Smithsonian National Museum of American History. The Star Spangled Banner Project: 

Understanding and Using Primary and Secondary Sources in History. 

http://amhistory.si.edu/starspangledbanner/pdf/SSB_Sources_6_8.pdf 

 

http://amhistory.si.edu/ourstory/pdf/freedom/LunchCounter_Headlines.pdf
http://amhistory.si.edu/ourstory/pdf/slavelife/slave_detective.pdf
https://airandspace.si.edu/files/pdf/explore-and-learn/teaching-posters/bw_teaching_poster.pdf
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https://siarchives.si.edu/history/featured-topics/stories/what-primary-source 

 

Ohio State University, Department of History. Racism Past and Present. 

http://origins.osu.edu/sites/origins.osu.edu/files/Racism-Past-and-Present-

Lesson-Plan.pdf 

 

 

 

Materials 

 

Student worksheets for Activities 1 and 2 and primary sources are on the following 

pages. 

https://siarchives.si.edu/history/featured-topics/stories/what-primary-source
http://origins.osu.edu/sites/origins.osu.edu/files/Racism-Past-and-Present-Lesson-Plan.pdf
http://origins.osu.edu/sites/origins.osu.edu/files/Racism-Past-and-Present-Lesson-Plan.pdf


 

 

Activity 1: Comparing Types of Primary Sources 
Names:  

 

Questions: 

1. Who produced this document? 

 

2. Did they actually witness the event? 

 

3. Why was this document created? 

 

4. What was the occasion? 

 

5. What is this document about? 

 

6. Who was the intended audience? 

 

7. What biases might the creator have had? 

 

8. How reliable is the creator of the document? If not, why not? 

 

9. What does this document tell you about the Civil Rights Movement in America? 

 

10. What type of document is this? Is this document a primary source? 

 

11. Does it have first person or second hand testimony or both? 

 

12. Is the evidence clear, reliable, first person or second-hand/hearsay? 

 

13. How does this compare to what you have learned in your textbooks? 

 

14. Does this document help you understand the history of the Civil Rights Movement in America?



 

 

Activity 2: Analyzing Primary Sources 
Names:  

 

Questions: 

1. Whose viewpoints are expressed in this source? 

 

 

2. Whose viewpoints are not expressed? 

 

 

3. What other kinds of sources might help you to understand the viewpoints of the people whose views 

are not expressed in this source? 

 

 

4. What reasons are given FOR desegregation? 

 

 

5. What reasons are given AGAINST desegregation? 

 

 

6. What biases might the creator of this source have had? 

 

 

7.  What does this document tell you about the desegregation of the University of Arkansas School of 

Law? 

 

 

8.  How does this compare to what you have learned in your textbooks? 

 

 

9. Does this document help you understand the history of the Civil Rights Movement in America? 
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Arkansas Gazette 02/04/1948, Additional Pages #2 
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Arkansas Gazette 02/03/1948, NEGRO ARRIVES ON CAMPUS #1 
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26 
 

Arkansas Gazette 02/04/1948, NO STIR AS NEGRO ENTERS UNIVERSITY #1 
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Arkansas Gazette 02/01/1948, SEGREGATION TO STAY #1 
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Arkansas Gazette 02/01/1948, SEGREGATION TO STAY #2 
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Arkansas Gazette 02/01/1948, SEGREGATION TO STAY #3 
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Arkansas Gazette 02/01/1948, SEGREGATION TO STAY #4 
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Twice-A-Week Gazette 02/03/1948, PLAN TO ADMIT SOME NEGROES #1 
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Twice-A-Week Gazette 02/03/1948, PLAN TO ADMIT SOME NEGROES #2 
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Twice-A-Week Gazette 02/03/1948, PLAN TO ADMIT SOME NEGROES #3 
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Twice-A-Week Gazette 02/03/1948, PLAN TO ADMIT SOME NEGROES #4 
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Twice-A-Week Gazette 02/03/1948, PLAN TO ADMIT SOME NEGROES #5 
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Arkansas Gazette 02/06/1948, KLAN BACK IN GEORGIA (for use in Activity #3) 
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